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RESOURCES

English Learners with Disabilities Resource Hub - BCOE

https://padlet.com/abenton1969/bkjpsy07e2yk

CA Guide for Educating EL with Disabilities (CA Dept. of Ed)

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf

https://padlet.com/abenton1969/bkjpsy07e2yk
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf


IEP Documentation specif ic to ELs

1. Information/Eligibility
2. Present Levels
3. Special Factors
4. Statewide Assessments
5. Goals
6. Services - Offer of FAPE
7. Notes



1.Information/ Eligibility
Englis h Learner identification - Yes or No

Redes ignated - Mark only if s tudent has  been redes ignated 
as  per requirements

Interpreter - Yes or No



2. Present Levels (PLOP)
ELPAC (English Language Proficiency Asses sment of California)

● Overall Scores  and Levels
○ Oral Language Score/ Level
○ Written Language Score/ Level

● Levels  for 
○ Lis tening
○ Speaking
○ Reading
○ Writing



ELPAC 



ELPAC Resources and Information
ELPAC Overview (CDE)
https://www.cde.ca.gov/ta/tg/ep/

ELPAC Ed Facts (CDE):
https://www.cde.ca.gov/ta/tg/ep/cefelpac.asp

Performance Level Descriptors for the Summative ELPAC 
(CDE):
https://www.cde.ca.gov/ta/tg/ep/elpacgpld.asp

https://www.cde.ca.gov/ta/tg/ep/
https://www.cde.ca.gov/ta/tg/ep/cefelpac.asp
https://www.cde.ca.gov/ta/tg/ep/elpacgpld.asp


2. Present Levels (PLOP)
Alternate Assessment

● Name
● Scores / Levels

○ Lis tening
○ Speaking
○ Reading
○ Writing

What does your district use?
Coming… Alternate to ELPAC



2. Present Levels (PLOP)
Communication Section
● Language us e, dominance, expos ure
● Home vs . s chool
● Progres s
● Not jus t s peech and language information
● Parent input about language us e in both languages
● If s tudent has  been redes ignated - include that and additional 

information (LEAs  mus t track progres s  of redes ignated 
s tudents  for 4 years ).



Communication Samples
● Marco is  a  child who is  expos ed to and us es  both Englis h and Spanis h a t home.  He prefers  and is  

des cribed as  more dominant in Englis h. As s es s ment in language proficiency revealed his  Englis h language 
is  s ignificantly more developed than his  Spanis h. His  overall Englis h s kills  were as s es s ed in the limited 
range and his  overall Spanis h s kills  were as s es s ed in the very limited range. When s peaking in either 
language, he demons tra ted difficulty with vocabulary and code s witches  often. 

● Hue continues  to acquire and make progres s  in his  Englis h s kills  as  demons tra ted by his  as s es s ments  on 
Englis h language acquis ition. He has  made more progres s  in his  Lis tening and Speaking areas , indicating 
good development on BICS (Bas ic Interpers onal Communication Skills ). His  Reading and Writing s kills  are 
a t the beginning level, indicating his  higher order CALP (Cognitive Academic Language Proficiency) are not 
yet developed; which will impact his  acces s  to grade level curriculum. His  mother reported he us es  mainly 
Hmong at home.

● J oana is  a  pres chooler who is  expos ed primarily to Spanis h a t home. Her firs t expos ure to Englis h was  this  
year, when s he s tarted Head Star. She is  able to communicate in complete, age appropria te s entences  in 
her native language. She is  beginning to us e s imple vocabulary in Englis h a t s chool.



3. Special Factors
Assistive Technology
English Learner Section
All ELs  benefit from maintaining primary language and continuing to develop it in an 
academic context

● Primary Language Support - Yes or No

○ Not to be confused with primary language ins truction, but us ing 
s tudent’s  primary language s tra tegically to as s is t in acces s ing 
core curriculum



Special Factors Primary Language Support

If Yes: explain how (does  not mean person; does  not mean ELD)

● What tools  can the s tudent us e to s upport him acces s ing core 
ins truction in his  primary language (if appropria te)
○ Preview/ review directions  in primary language
○ Trans la tion
○ Oral interpreta tion
○ Webs ites
○ Etc.



3. Special Factors 
Where will ELD (English Language Development) 
services be delivered

General Education
Special Education

Both?



3. Special Factors...Type of Program 

Structured English 
Immersion

Alternative Language 
Program

Acquisition of English language 
skill so EL students can succeed 
in English-Only mainstream 
classroom. Language of 
instruction is English with primary 
language support

Bilingual program such as Two-
Way Immersion that have goals 
of biliteracy



ELD Type ...Description section
INTEGRATED

DESIGNATED
All day long

Regular clas s  time

Us e of ELD s tandards  in tandem
with focal s tandards ; content with 

language s upport, acces s  
ins truction

Content and language 
objectives

Protected time, during s chool day

Use of ELD s tandards  focus

Purpose for s tudents  to 
develop English language skills

Stra tegies / SDAIE

ELs  @ proficiency levels



ELD Type of Program...Description section

ELs must have access to BOTH



ELD Type of Program...description section sample

● Fernando receives  integrated English Language Development (ELD) in his  
clas s room, embedded into other content areas  utilizing s tra tegies  appropria te 
for English Learners  such as  SDAIE, tota l phys ical response, realia , etc. He 
receives  designated English Language Development (ELD) on a  pull-out bas is   
4 times  per week for 45 minutes  s es s ions . 

● Mariana is  enrolled in a  Two Way Spanish Immers ion as  a  parent choice, 
where ins truction is  delivered primarily in Spanish, her native language. She 
receives  her integrated ELD…. and des ignated ELD….



ELD Type of Program...comments section

● Add information about ELD ins truction delivered in general education and/ or 
specia l education (i.e. des ignated/ integrated ELD in SDC, etc.)

● David’s  English language development levels  were  taken into cons ideration 
when developing his  goals  and objectives .

● Other comments , as  neces sary.



4. Statewide Assessments… ELPAC
Initial ELPAC (think about incoming TK/K students who have not yet taken 
the ELPAC)

Summative ELPAC

Alternate Assessment to the ELPAC
● Mus t as s es s  all 4 areas , Lis tening, Speaking, Reading, and Writing
● Name of tes t
● Who

Standard Base Test in Spanish (STS)



ELPAC Basics
Home Language Survey determines  EL s ta tus

● Initial ELPAC
○ Single use
○ For the identification of ELs
○ Parents  cannot opt out of initia l ELPAC
○ 7/ 1 - 6/ 31 adminis tra tion window

● Summative ELPAC
○ Annual measure of English language proficiency level and progres s
○ 2/ 1 to 5/ 31 adminis tra tion window
○ Computer, except K-2 Writing

● Alternate to ELPAC (IEP only)
○ Identification and annual measure for s tudents  with s ignificant cognitive dis abilities



IEP Team Responsibilities re ELPAC

1. TK to 12th grade: annually determine if ELPAC taken with or without 
acces s ibility tools  (Universal, Des ignated, Embedded or Non-Embedded and/ or 
Accommodations )

AND/OR

1. Any domain of ELPAC will be exempted (omitted)

OR

1. Use of locally agreed Alternate (whole a ll part) - mus t measure a ll 4 areas



IEP team and ELPAC additional decisions

IEP team can exempt s tudents  with an IEP in certa in ELPAC sections  (as  
appropria te)

Oral Composite : Lis tening and Speaking

Written Composite: Reading and Writing

Exemptions  include 1 s ingle domain in each compos ite, if appropriate



ELPAC Accessibility Resources

CDE ELPAC Student Accessibility Resources:

https://www.elpac.org/test-administration/accessibility-resources/

Including, but not limited to:

● CAASPP and ELPAC Accessibility Guide
● ELPAC Administration Student Accessibility Checklist
● Matrix 4: Universal Tools, Designated Supports and Accommodations
● 2019/2020 CA Student Assessment Accessibility for Computer Based 

ELPAC (graphic)

https://www.elpac.org/test-administration/accessibility-resources/


ELPAC Visual of Supports
Universal Tools
Available to ALL

Designated Supports
Available to ALL students with decision made by adult who 
is familiar with student’s instructional needs

Accommodations
Available to students who need …. 
Through IEP or 504 Accommodation 
Plan



ELPAC Matrix 4

Matrix 4  is  used with :

ELPAC Acces s ibility Resources

CA Code of Regulations

CDE: 

https://www.cde.ca.gov/ta/tg/ep/documents/elpacmatrix4.docx

(Great idea  to print this  out and have acces s ible)

https://www.cde.ca.gov/ta/tg/ep/documents/elpacmatrix4.docx


Alternate Assessment to The ELPAC

Alternate to the ELPAC (CDE):

https://www.cde.ca.gov/ta/tg/ep/alternateelpac.asp

Including, but not limited to:

● Alternate Assessment IEP Team Guidance 
● Alternate Assessment Decision Confirmation Worksheet (includes all 

alternate assessment)

https://www.cde.ca.gov/ta/tg/ep/alternateelpac.asp


5. Linguistically Appropriate Goals and 
Objectives  (LAGOS)

● Assessment results determines areas of need
● Aligned to student current language proficiency
● Aligned to CA ELD standards in L, S, R, W
● Drafted according to language ability
● Aligned with Common Core State Standards (CCSS) or 

CA Alternate Achievement Common Core State 
Standards

● Common Core Connectors and Essential Understanding
● All language goals must be linguistically appropriate



LAGOS Steps

1. Review ELPAC results : determine what areas  need further development
2. Review results  of s tudents  s tandardized/ informal data  to s ee where the areas  

of need are
3. Align “or link” the linguis tic appropria te goals  to an appropria te grade level 

s tandard and ELD s tandard for integrated ELD ins truction. 
a . This  does  not mean the IEP goal needs  to s ta te the exact s kill level delineated in the grade-level 

s tandard; however, the linguis tically appropria te IEP goal, linked to the ELD s tandard would 
incorporate s kills  that will lead to a tta inment of a  particular grade-level s tandard. When developing 
IEP goals  for Englis h learners , it is  mos t beneficia l for the IEP team to cons ider the s tudent’s  overall 
needs  including language proficiency, s ociocultural factors , and dis ability in order to determine 
appropria te s upports  and rela ted s ervices  in the IEP.



LAGOS considerations
IEP Teams  cons ider the s tudent’s

● Cognitive level
● Linguis tic level
● Developmental level of primary language (L1) and s econd language (L2)
● Overall performance in des ignated and integrated ELD ins truction
● Acces s  of s tudent’s  prior knowledge, experience
● Inclus ion of cultura lly relevant materia ls , experience and heritage

After the team has  determined the linguis tic levels  and needs  of the s tudent (by analyzing 
progres s  toward attaining the CA ELD Standards  and reviewing ELPAC or other language 
proficiency as s es s ment res ults ), the next s tep is  to draft goals based on assessed areas of 
need related to the disability that align with the student’s linguistic needs.



LAGOS 

LAGOS are not s pecific ELD goals  but goals  that a lign with 
CA ELD to s upport language acquis ition, and ultimately 

meeting academic goals  and acces s ing and progres s ing in 
grade level curriculum. 



LAGOS sample #1
Receptive Language IEP Goal for 2nd grade s tudent in a  dual immers ion S/ E. Disability: Oral receptive 
language  and a  dis ability in receptive and expres s ive language, reading, and writing. 

Goal Baseline: The s tudent is  currently able to respond to s imple directions  and ques tions  provided orally in 
English and Spanish by us ing phys ical actions  such as  pointing or other nonverbal communications  in one 
out of four opportunities . 

Current Level of Performance Aligned to ELD Standards : Domain: Lis tening and Speaking ; Strand:
Strategies  and Applications ; Sub Strand: Comprehens ion ; Level: Emerging; Grade: K-2 i

Goal: By 6/ 1/ 20, Eva  will respond to s imple directions  and ques tions  provided orally in English and her 
primary language by us ing one-word utterances  in English and Spanish with three out of four opportunities  
over a  one-week time period. Objective: By Nov, 2020, Eva  will respond to s imple directions  and ques tions  
provided orally in English and her primary language by us ing phys ical actions  or ges tures  such as  pointing 
in English and Spanish with two out of four opportunities  over a  one-month time period. ADD ADDITIONAL 
OBJ ECTIVES



LAGOS samples #2
Student with moderate dis ability taking a lternate to ELPAC

Goal Baseline: The s tudent, while reading a loud a  short pas sage of one to two lines  a t grade level, is  able 
to recognize and produce the short vowel sound English phonemes  in the medial pos ition of consonant 
vowel consonant (CVC) words  or in isola tion as  the short vowel sounds  in English do not directly 
correspond to phonemes  in the primary language of Spanish.

Current Level of Performance Aligned to ELD Standards:

Domain: Reading; Strand: Word Analys is  Sub Strand: Concepts  about Print, Phonemic Awarenes s , and 
Vocabulary and Concept Development: Level: Emerging; Grade: 3-5 .



LAGOS sample #2
Goal: By December 2019 Anthony,, while reading a loud a  s hort pas s age of one to two lines  a t grade level, will 
recognize and produce the five s hort vowel s ound English phonemes  in the medial pos ition of cons onant vowel 
cons onant (CVC) words  that do not corres pond to phonemes  he a lready hears  and produces  in his  primary 
language of Spanish with 80 percent (four out of five words ) accuracy on two out of three cons ecutive tria ls  over 
a  one-week time period as  demons tra ted by data  tracking records . Objective: By March 202 0, Anthony,, while 
reading a loud a  s hort pas s age of one to two lines  a t grade level, will recognize and produce the two s hort vowel 
s ound English phonemes  (a  /  o) in the medial pos ition of cons onant vowel cons onant (CVC) words  that do not 
corres pond to phonemes  he a lready hears  and produces  in his  primary language with 40 percent (two out of five 
words ) accuracy on two out of three cons ecutive tria ls  over a  one-week time period as  demons tra ted by data  
tracking records . Objective: By J une 2020, Anthony,  while reading a loud a  s hort pas s age of one to two lines  a t 
grade level, will recognize and produce the three s hort vowel s ound Englis h phonemes  (a  /  e /  o) in the medial 
pos ition of cons onant vowel cons onant (CVC) words  that do not corres pond to phonemes  he a lready hears  and 
produces  in his  primary language with 60 percent (three out of five words ) accuracy on two out of three 
cons ecutive tria ls  over a  one-week time period as  demons tra ted by data  tracking records .



LAGOS Resources

CA Guide for Educating EL with Disabilities (CA Dept. of Ed)

Sample goals  for different grade levels : Pages  213-215



LAGOS Resources
CA ELD Standards:

https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf

ELA/ELD Framework:

https://www.mydigitalchalkboard.org/cognoti/content/file/resources/documents/ac/
ac1376ba/ac1376ba78a91e80241cb0e458caaa57310d0763/elaeldfmwkfeb17.pdf

CCAA & CA ELD Standards Resources:

https://www.cde.ca.gov/re/cc/eldresources.asp

https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
https://www.mydigitalchalkboard.org/cognoti/content/file/resources/documents/ac/ac1376ba/ac1376ba78a91e80241cb0e458caaa57310d0763/elaeldfmwkfeb17.pdf
https://www.cde.ca.gov/re/cc/eldresources.asp


LAGOS Resources

LAUSD: CA ELD Standards (CELDS) at a Glance (per grade) (Table Copy):

https://achieve.lausd.net/Page/7899

● Color coded
● Broken down
● Organized

(Can print your grade level(s ) to have acces s ible) 

https://achieve.lausd.net/Page/7899


6. Services - Offer of FAPE
Supplementary Aids, Services and Other Supports
Accommodations



7. Notes
Summarize ELD related notes , as  appropriate, but 
not limited to…
● ELPAC
● ELD ins truction
● Redes ignation dis cus s ion (bas ed on your 

dis trict procedures )
● Supports
● Etc.



Additional Resources

Appendices  in CA Guide for Educating EL with Disabilities  (CA Dept. of Ed):

● Observations  
● Interviews / Ques tionnaires
● Language Use

● IEP Team Checklist for English Learners



Thank you for attending!

Norelia  Caldera
ncaldera@chicous d.org

mailto:ncaldera@chicousd.org
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